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1. Executive Summary
The evaluation is based on a revision of project related documents; narrative, financial, and monitoring
reports; interviews; questionnaires; and an evaluation event.

1.1 Implementation, Coordination, and Cooperation
The project has been implemented under very difficult circumstances. Because of these, not all indicators
have been met 100%. However, the implementation of this project is impressive, and it has been completed
satisfactorily.
RVH has done a good job coordinating everything. The number of stakeholders involved requires an excellent
overview, persistency, and great leadership from the project coordinator and the RVH team. The quality of
the data compiled from more than 100 schools all over the country is overall good and the amount of data
compiled through reports, photos, and videos is remarkable. However, some stakeholders had too little time
to implement the needed activities. It can be argued that the impact of the project would have been greater
if the focus had been more qualitative and less quantitative.
The cooperation with the Secretariat of Education (SoE) and with GIZ has been very good. When GIZ withdrew
from the project, RVH raised the target number of beneficiaries in the rest of the country to meet the original
indicators.

1.2 Great Variation of the Intensity of the Project
The project was originally planned for only five regions but ended up being spread to all 18 departments as
this was a requirement from the SoE.
The pandemic related restrictions were interpreted and respected differently from school to school. Some
schools had in person classes most of 2021, and others strictly kept all classes online.
Also, the number of teachers trained pr. student varied a lot from 1:5 (Yoro) to 1:170 (Intibucá). The number
of parents trained pr. student varied from 1:3,5 (Yoro) to 1:17 (Intibucá), and the number of hours spent on
the transparency material and activities varies from a couple of hours a week for several months (or years)
to a very few lessons shortly before the project ended.

1.3 Beyond the School System
The SoE considers the transparency material as an important part of the educational material. Many even
agree that what they learn and teach go beyond the school system. The teaching manuals for the students
and the social audits are the most popular parts of the project. Findings show that only in one of the nine
municipalities irregularities were found, and that the central government generally do not support the district
level.

1.4 Financial Considerations
The budget has been well spent and all adjustments to the original budget have been justified including the
budget margin and the exchange rate gain. Salaries are considered to be low in comparison to other similar
projects.
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1.5 Safe Return to School
Many teachers have been greatly challenged professionally during the pandemic. Students received fewer
classes, the quality of these was lower than usual, and less students would participate in these classes.
Though most teachers are considered to do a good job, many teachers are stressed out. The students enjoy
or look forward to being with their friends again, but almost a third worry about not learning what I am
supposed to, and older students experience an increased pressure to do great. The educational inequality
among the students have increased during the pandemic. Many students have lost 1½-2 years of teaching.
The parental support differs greatly. The parents in the project are relieved that schools open again, and they
will have their devices to themselves again but most of all they are happy that their children get to have a
healthier daily routine again.

1.6 Recommendations
The main recommendations in relation to a new project include to 1) Follow up on the Transparency Unit of
the Ministry of Education for them to adopt the Transparency School Methodology to their curriculum; 2)
Concentrate the geographical spread to increase the qualitative focus; 3) Categorize the certified
Transparency Schools depending on the level of intensity of their implementation of the material; 4) Promote
an annual certification process; 5) Viva Denmark should ensure that RVH report on indicators and not only
activities and results in the quarterly reports; 6) Promote children going back to school, and 7) Create
initiatives to ensure both teachers and students are comfortable and perform their best.

2. Purpose of Evaluation
2.1 Purpose
The purpose of the evaluation is to 1) reveal to what extent the objectives and expected results have been
achieved as well as to 2) expose the positive and negative results of changes that have been made during
the project period. In addition, the relevance, effectiveness, efficiency, impact, and sustainability of the
project will be described.
Moreover, the evaluation can serve as a shared learning tool between the implementing partner, Red Viva
Honduras (RVH), and the partner in the north, Viva Denmark (VD). The report will also clarify what can be
improved and what was done very well. Finally, the evaluation can be a means to obtain new funds and
parts of it can serve as a baseline for RVH’s current project targeting the same issues.

2.2 Scope and Methodology
As indicated above, the evaluation is looking backwards to assess the intervention implemented. In addition
to the above-mentioned purpose, this evaluation also includes a component looking forward towards the
safe return to school, as this component is closely connected to the project under evaluation.
A couple of things should be taken into account when going through this evaluation report:
1) Quality is hard to evaluate since most of the activities have happened online.
2) Promoting transparency and combating corruption requires dialogues and a joint effort which is very
difficult during a pandemic. This evaluation is based on what can be done during a pandemic.

2

The findings in this evaluation report are based on a review of narrative and financial reports sent to Viva
Denmark and to the donor CISU, on internal reports and other data collected from the targeted departments,
as well as on interviews and questionnaires with RVH and representatives of the government liaison officers,
school directors, teachers, parents, and students.
At the end of the project, RVH hosted a big event for the government liaisons officers, school directors and
teachers. The purpose was to evaluate the project and exchange lessons learned. At the same time, online
events with the same purpose took place for the parents and the students, respectively. The consultant
participated in these events and interviewed several of the participants.
Five departments were visited to conduct more in-depth interviews (see annex 1) and have the participants
fill out a questionnaire. All adults did this online, and some students filled them out in hard copy.

3. Short Project Description
The purpose of the project is to ensure that certified Transparency Schools serve as agents of change in the
surrounding communities in five regions in Honduras. This happens through the cooperation between the
regional educational networks, RVH, and the Secretariat of Education (SoE).
The project builds the capacity of school directors, teachers, students, and parents in the areas of civic
education, trust, and transparency. Student councils carry out social audits in their respective schools as well
as in their municipalities to review how the allocated budget for education is being spent and keep the duty
bearers accountable for the same. The communities surrounding the transparency schools are being
influenced by transparency related activities carried out in the area as well as national competitions and
campaigns.
Previously created and printed school material is made accessible online for teachers all over the country
through a teaching app, and new material such as a video and/or board game, material for parents and a
new Trust-character to complement the Transparency- and Corruption-characters (Transparentín and
Corruptón) is being developed.
The project was adjusted due to the Covid-19 related restrictions. However, no adjustments were made in
the objectives or indicators.
The intervention builds on valuable lessons learnt from the CISU funded 15-1708-SP-sep-project.

4. The Education Sector during the Pandemic
This section describes how the education sector has been influenced by the pandemic.

4.1 Context: Pandemic and Change of Government
Honduras went into lock-down mid-March 2020, and for seven months people were only allowed to go out
once every two weeks depending on the last digit of the ID-number. The official numbers of infected persons
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were criticized by many for not being reliable, and the health system had collapsed even before the Covid19 pandemic started.
In many families, three generations live together, often in a small house. Since the older generation needed
extra protection, it meant that an entire household had to be extra cautious if they had a grandmother or
grandfather living with them.
Many lost their job during the pandemic, especially those who ate in the evening from what they had sold
during the day.
Often the children did not have their own cell phone and needed to borrow another family member’s phone
to connect to receive classes and hand in homework. There are many examples of siblings having to share
just one phone which means that they could not receive all their classes, and it sometimes complicated the
situation for the person having to lend the phone to the children in the house. Many parents also struggled
to finance enough internet for the children to be online to receive classes. As it was a challenge for many
students to receive classes, and many parents had lost their job, several children dropped out of school and
spent their days trying to provide for their families.
On top of that, especially the northern part of the country suffered from the hurricanes Eta and Iota at the
end of 2020. The hurricanes washed away many homes, workplaces, and schools or left them in a horrible
condition. Many lost their job.
The presidential election took place in November 2021, a few months before the project ended. Election time
normally means uncertainty of what activities can take place as sometimes it is not allowed to gather more
than five or ten people at a time, and sometimes violence increases. This means that plans often are changing
in the last minute, and sometimes projects are more or less put on hold for a couple of months before the
election. The election resulted in a change of government which creates another kind of uncertainty as many
central and district government positions change, also for those involved in this project.

4.2 Key Findings from Evaluations of the Education Sector
The Eléutera Foundation and the NGO Association for a more Just Society (ASJ) are among those who have
investigated the educational situation in Honduras and as well as the educational consequences of the
pandemic. The following are some of the main points:








64% of the schools in Honduras only have one teacher attending all grades simultaneously. This
refers to 4576 schools having only one teacher teaching up to 120 children at a time.1
The enrollment in 2018 was 2,2 million students and in November 2021 it was 1,6 million.2
Two million students are excluded from the educational system due to the pandemic (October
2021).3
75% of students receive classes through WhatsApp groups and only 14% use platforms like Zoom.4
76% of the students in public schools receive less than five hours of classes pr. week (May 2021).5
73% of parents cannot afford internet for more than one child (May 2021)6
30% of learning in reading and mathematics has been lost during 2020 (October 2021).7

https://eleutera.org/no-senores-el-covid-19-no-es-lo-que-hace-inseguras-las-aulas-clases/
https://eleutera.org/de-la-presencialidad-educativa-en-el-2022-depende-el-futuro-de-millones-de-estudiantes-en-honduras/
3 https://asjhonduras.com/webhn/dos-millones-de-estudiantes-son-excluidos-del-sistema-educativo-por-causa-de-la-pandemia/
4 https://eleutera.org/no-senores-el-covid-19-no-es-lo-que-hace-inseguras-las-aulas-clases/
5 https://asjhonduras.com/webhn/76-de-ninos-y-ninas-en-escuelas-publicas-estan-recibiendo-menos-de-cinco-horas-semanalesde-clases-encuesta-de-asj-y-transformemos-honduras/
6 Ibid
7 https://asjhonduras.com/webhn/dos-millones-de-estudiantes-son-excluidos-del-sistema-educativo-por-causa-de-la-pandemia/
1
2
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The most affected students are those in secondary education being 15-17 years old. Only 24% of
that age group has been covered educationally (October 2021).8
The consequences of the educational crisis means that thousands of children and young people
who lost their opportunity to learn during the pandemic will also lose their opportunity for
education in the future (October 2021).9

5. Project Evaluation
5.1 Participants of this Evaluation
As mentioned above, government liaison officers, school directors, and teachers participated in a physical
evaluation event where some individual interviews took place. Parents and students participated online in
the same event. These participants came from all over the country.
The interviews conducted after the project period were conducted in a mix of urban and rural areas (50/50)
and took place in Atlántida, Olancho, Cortés, Choluteca, and Francisco Morazán. Ten schools were visited
and on average 3 teachers, 7 parents, and 5 students were interviewed at each school giving a total of 30
teachers, 70 parents and 50 students interviewed in person.

WHAT DEPARTMENT DO YOU LIVE IN?
Undefined
; 4%

Atlántida;
20%

Olancho;
30%
Choluteca;
18%
Francisco Morazán;
16%

Of the 81 students who filled out the
questionnaire, 30% were from Olancho; 20%
from Atlántida; 18% from Choluteca; 16% from
Francisco Morazán; 12% from Cortés; and 4%
were not defined.
54% of the respondents of the students are girls
and 46% are boys.

Cortés;
12%

Diagram 1: Division of the departments represented by the students filling out the questionnaire.

WHAT LEVERL ARE YOU IN?
Highschool
(bachillerato);
32%

Tertiary (tercer
ciclo) ; 22%

Primary (primer
ciclo) ; 12%

34% of the students who answered the
questionnaire were in secondary school; 32%
were in high school; 22% in tertiary school; and
12% were in primary school.

Secondary (segundo
ciclo) ; 34%

Diagram 2: Division of the educational level of the students answering the questionnaire.
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https://asjhonduras.com/webhn/dos-millones-de-estudiantes-son-excluidos-del-sistema-educativo-por-causa-de-la-pandemia/
Ibid
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I AM...

88 adults responded to the questionnaire and
of those 44% were teachers; 39% were parents;
9% were government liaison officers; 7% were
school directors; and 1% was a RVH facilitator.

RVH facilitator;
School
1%
director; 7%

Government
liaison officer;
9%

Teacher;
44%

Parent;
39%

Diagram 3: Division of the positions of the adults filling out the questionnaire.

5.2 Monitoring Reports and Monitoring Visits
Due to the Covid-19 restrictions it was not possible for VD to carry out a monitoring visit until the end of the
project, but a monitoring visit was carried out on behalf of VD through a consultant residing in Honduras. The
primary focus of the monitoring visit was to support RVH in the process of adjusting the project taking the
Covid-19 restrictions into account. See 5.3 Project Challenges and Adaptations. In addition, a Mango’s
Financial Health Check was carried out. In November 2021, the VD Director, Programme Manager, and
Finance Officer monitored the project. Their agenda was full and consisted of programme monitoring,
financial monitoring, administrative supervision, and discussions of future project options.
Throughout the project six quarterly reports have been submitted and followed up by online meetings
comprised by directors, financial staff, and programme staff from VD and RVH, respectively. The quality of
the monitoring reports is good; however, it is recommended that VD ensures that the reporting from RVH is
based on the indicators and not (only) on the activities and results. Halfway through the project a status
report was submitted to CISU.
Fluent Spanish speaking programme staff at VD and/or fluent English speaking programme staff at RVH would
improve the communication; however, the collaboration and communication between the programme staff
of VD and RVH has been stable and good.

5.3 Project Challenges and Adaptions
5.3.1 Adaptations due to the Covid-19 Pandemic
The adaptations due to the Covid-19 pandemic has been the greatest challenge of this project. The project
started on the 1st of January 2020, just 2½ months before Honduras went into lock-down due to the Covid19 pandemic. As mentioned in section 4.1 Context: Pandemic and Change of Government, the country was
in full lock-down from March to September 2020. Most schools have been closed physically for two years
until April 2022. These restrictions naturally affected the project to a great extent. However, the project was
never on standby as all of 2020 was spent on developing the planned material.
In February 2021, VD and RVH revised the entire LFA, strategy and budget to decide on the best way forward
to reach or adjust the set outcomes. As part of the project revision, meetings were held with the Secretariat
of Education (SoE) and the German Society for International Cooperation (GIZ). GIZ was supposed to
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implement activities in the western part of the country, but due to the pandemic they did not implement any
activities in person. In addition, they were preparing their termination of operation in the country pr. October
2021. It was agreed that RVH should increase the number of schools and communities they work with in
order to make up for GIZ’ situation and to ensure that the project would still reach the planned number of
beneficiaries.
The rumors of when the schools would open physically varied a lot throughout the project period which made
it challenging to determine the best solution for the way forward. So did the uncertainty in relation to the
presidential election in November 2021. However, the project continued with the same objectives and the
same indicators. The changes made were characterized by the extent to which they could be largely
controlled by RVH as they did not depend on schools being open or – to a great extent – the cooperation of
other stakeholders. They also included a lot of activities being carried out online instead of in person.
Some of the major changes were as follows:
 The RVH regional facilitators were involved to a greater extent to ensure a close follow up in the
targeted communities despite Covid-19 related travel restrictions for the capital based RVH team.
 The 75 trained student councils were supposed to train younger classes in their school. The activity
was changed into a video competition where the students from the student councils were to engage
their families in explaining transparency relevant topics of their own choice.
 The social audits were originally planned to take place in person. The trainings were changed to take
place online but some of the social audits took place in person, among others, the nine social audits
carried out in the municipalities.

5.4 Status of Objectives, Outputs, Indicators, and Activities
The following table indicates to what degree (percentage) the indicators have been reached. The table also
indicates whether the pandemic has been the reason for not meeting an indicator 100%, and it includes
comments on all indicators.
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Outcomes, results,
and indicators

Fulfillment

If <100% due to:
Pandemic

Explanation / comments

Others

Immediate Objective 1) The key educational structures, based on the Secretary of Education (SoE) and the Educational Networks (EN), are
spearheading the school-based focus on transparency
Indicator IO1a) A solid cooperation
100%
The cooperation between RVH, EN and SoE has been stable
between the SoE, EN and RVH ensures
throughout the project and has formed a solid foundation of the
an adequate setup to promote
project.
transparency in the educational
system
Indicator IO1b) 50 schools follow the
230%
106 schools follow the setup of transparency set by SoE, EN, and RVH
setup of transparency set by the SoE,
to the extent where they have been certified as Transparency Schools.
EN and RVH
However, the degree to which each school apply the transparency
materials and activities varies greatly.
Result 1.1) The concept of
Transparency Schools has been
developed by the SoE, EN and RVH to
make the schools more transparent
Indicator 1.1) The concept of
100%
The material has been developed and presented to schools in all 18
Transparency Schools is ready to be
departments of Honduras.
presented to the schools
Result 1.2) 75 school directors and
teachers are capable of leading their
school in the process of becoming a
certified Transparency School.
Indicator 1.2) At least 50 (67%)
230%
115 schools have started the process and 106 have been certified as
schools have started the process of
Transparency Schools.
becoming a Transparency School
In addition, 1790 teachers and school directors have been trained
(1010 directly as TOTs and 780 through the TOTs). The number of 1790
teachers and school directors equals 398% of the original target of
450. They have been trained in the necessary transparency material to
form the Transparency School and they represent 152 different
schools.
Immediate Objective 2) 9000 people from 30 communities are inspired to promote good citizenship through the examples of Transparency
Schools
8

Indicator IM2a) 15 schools have been
certified as Transparency Schools in 5
regions
Indicator IM2b) 9000 people from 30
communities have increased their
understanding of and/or engagement
in transparency activities in their
community

706%
67%

106 schools in five regions have been certified as Transparency
Schools
X

It is estimated that around 6000 community members (including
parents) (67%) have been positively affected by the project, and that
they have increased their understanding of and/or engagement in
transparency activities in their community (carrying out the social
audits and/or being presented to the results of the same, the
vaccination campaigns, etc.)
87 communities (290% increase of the planned 30 communities) in 18
departments from five regions have been represented in the activities.
However, not all have implemented all the activities successfully.
Results from the questionnaire show that 68% of the adults
(government liaison officers, school directors, teachers, parents, and
facilitators) indicate that the project has had a very big impact in the
community, and 21% say it has had a big impact on the community.
Nevertheless, when asked (open question) to explain in what ways the
community has been impacted, 31% say that it is basically only the
students who have benefitted, and 25% says that the interaction and
cooperation between the school, parents, and students have
increased. 13% says that the values taught has positively affected the
communities.
Important community stakeholders have been involved in the
activities: Nine mayors have been involved in the social audits (six of
them were represented at the event to socialize the results), 18
government liaison officers (department level), 12 department or
district educational directors, as well as 52 municipality directors.

Result 2.1) 3000 people (200 in 15
communities) have experienced a
greater focus on transparency
through the Transparency Schools
Indicator 2.1a) 75 student councils
serve as transparency ambassadors in

141%
/ 100%

X

106 student councils (141% increase) have been trained as
transparency ambassadors. This amounts to 318 students in total.
9

their community through carrying out
transparency-friendly activities

Indicator 2.1b) At least 3 community
stakeholders have been invited to
participate in decision makings in each
of the 15 Transparency Schools
Result 2.2) 15 schools and 5
municipalities have been monitored
on their use of finances
Indicator 2.2a) 15 schools and 5
Educational Districts of the
Municipality have been socially
audited

50%

706%
/ 180%

X

However, due to the pandemic, they have not been able to do much in
the communities, but they have shared the results of the social audits
of the municipalities that they themselves have carried out. In
addition, they have engaged more with their families in transparencyfriendly activities, e.g., they have participated in a video competition
where they present different corruption issues. These videos have
been shared widely on Facebook.
Stakeholders have been invited but the level of participation varies a
lot. Mainly parents are involved. It is expected that if there had been
no pandemic, the indicator would have been reached.

106 schools (706% increase) and nine educational districts have been
socially audited (180% increase). Only in one of the nine municipalities
the students found irregularities. A common finding is that the central
government does not support the municipalities.

An online social audit methodology has been developed and the
students were trained online. They were given online access to official
portals, budgets etc. but the social audits took place in person. The
social auditing process was supported by teachers and parents. A
guide for municipality directors about his/her role regarding
transparency has also been developed.
Indicator 2.2b) 9000 people from 30
67% /
X
The presentations of these results happened online instead of in
communities are knowledgeable as
290%
person as originally planned and that made it harder to reach the
regards specific budget lines of public
target of 9000 community members (67%) participating. It is
institutions
estimated that 6000 community members from 87 communities
(290% increase) are knowledgeable as regards the targeted budget
lines of public institutions.
Immediate Objective 3) The transparency material serves as the foundation of learning and character building in trust and transparency
within and out of school
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Indicator IM2a) The transparency
material embraces both children and
parents

100%

Indicator IM2b) The additions to the
transparency material are interactive
and easily accessible for the teachers

100%

The content of the material embraces both children and parents.
81% of the adults evaluate the transparency material as excellent.
Other 14% are more than 80% satisfied. However, 15% of the adults
suggest (parts of) the material to be revised and made more dynamic.
It is also worth mentioning that many students have not had their own
books.
The most popular material among the children is the board game
(indicated by 41%).
The additions to the transparency material are easily accessible for the
teachers through google drive. The plan is to also make it accessible
through the website of SEDUC.
92 of the 152 schools have received all three levels of the board game.
150 games of each level were printed. 13 government liaison officers
from 4 regions have been trained in person in how to play the game as
well as in the psycho pedagogical aspects of the same. Together with
the RVH regional facilitators they trained 1004 teachers and school
directors from 152 schools through a total of 25 online sessions.

Result 3.1) Additions to the
transparency material have been
developed and applied
Indicator 3.1a) 80% of 9000 students
are motivated to learn about trust and
transparency and inspired to
implement what they have learned

100%
/ 67%

X

76% of the student respondents indicate that they wish to receive
many more lessons on transparency. 24% indicated that they maybe
wanted a few more. This indicate that the material is popular and the
indicator of 80% of the students reached feeling motivated to learn
and implement what they have learned is considered reached (100%).
If all numbers of students who have been involved in the different
activities are added together, 15617 students have been reached
through the project. However, since most students have been part of
more than one activity, it is estimated that 6000 different students
have been trained in the transparency material (67%). If the students
had received classes in person as usual, it is estimated that the
indicator of reaching 9000 students would have been reached.
11

Indicator 3.1b) 9000 parents are
knowledgeable in the themes of
transparency and trust
Result 3.2) A platform for easy access
to the transparency teaching material
has been provided to – and is being
used by – the teachers in Honduras
Indicator 3.2a) The Educational
District of the Municipality have
responded to the findings of the
mapping of schools’ material and
equipment as promised by law
Indicator 3.2b) 80% of the 100 trained
teachers use and are satisfied with the
teaching app

61%

X

Due to pandemic related restrictions, it is estimated that 5500 parents
(61%) have been trained or sensibilized and are knowledgeable in the
themes of transparency and trust.

0%

X

The municipalities have received the results from the school’s
mappings, but none of them have responded so far. It is assumed that
the reason is mainly due to the pandemic as it has been harder to
meet in person and do a thorough follow-up.

-

It was not possible to develop a mobile app for teachers as the SoE
cannot support external software and platforms. Instead, the material
can be downloaded from google drive. It is the plan that SoE will also
have the material ready for download on their website.
Table 1: Status of the LFA of the project indicating the percentage of reached indicators.
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As the table show, some indicators have not been reached 100%. However, the pandemic related
challenges are the cause behind all indicators not fully reached. Many other indicators have reached a lot
more than the 100% that was expected.

5.5 Most Important Findings from the Project
This section shares the most important findings from the reports, interviews, and the questionnaires in
relation to the project being evaluated.

5.5.1 Acknowledgement
5.5.1.1 RVH’s role
Considering that Honduras has been locked down and greatly affected by the pandemic as well as two
hurricanes during the project period it is impressive that the project has managed to accomplish everything
that has been accomplished. The number of stakeholders involved at regional, departmental, municipal and
community level and the coordination of the same requires an excellent overview, persistency, and great
leadership from the project coordinator and the RVH team. To stay motivated and engaged despite having
to meet and implement most activities online – while struggling with every societal, family based, or personal
crisis brought by the pandemic and the hurricanes – has required a lot from everyone participating. The
quality of the data compiled from more than 100 schools all over the country is overall good and the amount
of data compiled through reports, photos, and videos is remarkable.
5.5.1.2 Cooperation
The cooperation between RVH, Secretariat of Education (SoE), and the regional educational networks has
been very good. The vast majority of the government liaison officers, school directors, teachers, RVH
facilitators, and parents consider the role of RVH as very professional (88%). Some of the participants
expressed that the project had been implemented in a rush and suggested that the role of RVH could have
been improved by allowing more time to plan the activities as “sometimes we didn't have much time, we had
to run”, as one governmental liaison officer says.
The material developed is greatly supported and promoted by the SoE who considers the material as an
important component of the students’ curriculum.
The SoE, RVH, and GIZ have worked closely together to plan and start up the project as well as to develop
the material of the project. The agreement between the three parties was for GIZ to implement the project
activities in the western part of the country where they had been working for years, and RVH would
implement the activities in the central, southern, central-eastern, and northern part of Honduras. However,
due to the Covid-19 related restrictions, GIZ staff only worked online with no in person meetings or followup visits at all. In addition, they were closing all operations in the country by October 2021. For those reasons
it was decided among SoE, RVH, and GIZ that GIZ would withdraw themselves from the project and RVH
would upscale the targeted communities in their regions to make sure the target numbers of each indicator
would still be met.

5.5.2 Great Variation in the Intensity of the Project
Even though all indicators and activities were reviewed halfway through the project to take all pandemic
related challenges into account, the project has still been challenged in ways related to the pandemic:
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Some teachers struggled to teach online, and many students express that it was more difficult to
learn and ask for help online.
Having a quiet place for the teachers to teach from and for the students to learn from.
Many students did not have (enough) access to internet and/or to a device to receive the classes
from.
The uncertainty, the extra needed care for loved ones, the loss of loved ones, and being sick have
naturally impacted all participants of the project in one way or the other leaving everyone with a
greater feeling of loss of control which affects the well-being in a negative direction.
A great variety of intensity of the project implementation in the different schools.

5.5.2.1 Great variation in the intensity of the project: Reach
The project application only mentions five regions; however, all 18 departments of the country have been
targeted as this was a requirement of the SoE. SoE could not differentiate among the departments, so they
had to invite and work with all the 18 departmental government liaison officers. It is considered that the
impact of the project would have been greater if the project had been more focused geographically and in
that way more trainings and activities had been given to fewer participants. The focus would have been more
qualitative and less quantitative based.
Even though all 18 of the liaison officers were involved and trained in the project, there has been great
variation in the intensity with which the project has been implemented in the 18 departments, depending on
the interest and follow-up by the liaison officers as well as the RVH regional facilitators.
5.5.2.2 Great variation in the intensity of the project: Pandemic related restrictions
The schools have reacted in many different ways to the Covid-19 pandemic. Some schools have shown a
great level of eagerness to open up for in person teaching as much as possible as soon as possible. Those
schools have been creative in how to respect the restrictions given but still allowing the students to be back
in school physically long before the schools were obligated to fully open in April 2022. Other schools have
been more cautious, and no students have been at their school compounds for two years since the lockdown in March 2020. Some parents and teachers admitted the irony in being afraid of opening up schools
but being comfortable going to the market, church, stadium, etc. Parents mentioned that their children
during the pandemic often had played with other children without social distancing or wearing a mask, yet
covid related restrictions have kept schools closed for two years. Considering the social behavior and random
reinforcement of restrictions across society, many are frustrated as to why schools have remained closed for
so long.
5.5.2.3 Great variation in the intensity of the project: Number of teachers and parents trained pr. student
Yoro and Intibucá are the two departments with the most differentiated teacher-student and parent-student
ratios among the certified Transparency Schools. In Yoro, 8 schools were certified with 132 teachers, 670
students and 197 parents trained. In other words, the average teacher-student ratio was 1:5. This means that
for every teacher trained in the transparency material, five students have been trained as well. In a class of
30 students who have all been trained in the material, six of their teachers have been trained in the material
too. The average parent-student ratio was 1:3,5. This means that for every seven students who have been
trained in the material, so have two parents. In a class of 28 students, eight of the students’ parents have
been trained.
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In Intibucá, on the other hand, one teacher, 170 children and 10 parents have been trained. This means that
the teacher-student ratio was 1:170 and the parent-student ratio was 1:17. In other words, in a school of 170
students, only one teacher has been trained in the transparency material, and in a class of 17 children, only
one parent has been trained.
Department of Yoro Department of Intibucá
Teacher-student ratio
1:5
1:170
Parent-student ratio
1:3,5
1:17
Table 2: Difference in the teacher-student ratio and the parent-student ratio
in the two departments with the highest and lowest ratios, respectively.
The greater the number of people sensitized, trained, and promoting transparency and trust in the sphere of
the child, the greater the impact on the child. From that viewpoint, the children in Yoro have been impacted
much more than the children in Intibucá – though all the children attend certified transparency schools.
5.5.2.4 Great variation in the intensity of the project: Number of hours spent on transparency activities
Another disparity in the project is the number of hours the students have been taught and participating in
the transparency activities as well as the period of time the school has been implementing the material. Some
students have worked with many different transparency activities on a weekly basis for months, and others
have only been taught once for two hours. When asked what transparency activities he liked the most, one
student answered, “I didn’t attend school that day” (boy, middle school, Cortés) indicating that either 1) his
class has only been taught in the transparency material once and coincidentally he was not present that day,
or 2) maybe his class had received several trainings in the transparency material or they had done other
associated activities, but he had – maybe due to the lack of access to internet or devices to connect to his
classes – not been part of any of them. Many other students clearly express and evidence show how they
have participated in many different transparency activities, what they have learned, and how they have been
impacted and empowered through the project.

5.5.3 Beyond the School System
Almost everyone participating in the project agree that it is justified and very relevant. 95% of the
government liaison officers, school directors, teachers, RVH facilitators, and parents say that there is no
doubt that the project was worth it and 94% would definitely recommend the project. 76% of the students
would like to receive a lot more classes on transparency.
Many of the government liaison officers, school
“The message (in the transparency material) is
directors, teachers, and parents highlight the fact that
not only for schools but also for the home, for
the school material on transparency is not only relevant
the workplace, now and in the future.”
Government Liaison Officer

“The schools help us strengthen our values.
They help us with a good example so that we
can move forward.”

in a school setting. “The message (in the transparency
material) is not only for
Mom, Julia Sanchez
“The Transparency
educational
institutions
but
project is for life”
also for homes and workplaces, now and in the future,” expresses one government
Teacher liaison officer, and a teacher says that “the transparency project is for life”. Many
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school directors and teachers feel educationally supported by the project activities as they feed into a great
need. There is a lot of synergy between the project and current issues seen in the news, on social media, etc.
and when the project puts issues like corruption on the agenda, it helps the participants to put their thoughts
and experiences into words in a proper way, and it provides appropriate settings to discuss such issues.
Parents also highlight the fact that they appreciate the focus of values as they see the transparency activities
reinforce the values taught at home. One mom, Julia Sanchez, puts it like this: “The schools help us strengthen
our values. They help us with a good example so that we can move forward.”

5.5.4 Highlighted Activities
5.5.4.1 The material
The material on transparency is very good. 81% of the adults rate the material as being excellent and 14%
rate it as good. However, 15% would like (parts of) the material to be revised and restructured to make it
more dynamic. The transparency material has
“We learn from a very early age not to admit
made the teachers reflect on the importance of
mistakes. But we as teachers make mistakes too, but
being a good role model in putting into practice
now the students correct us.”
what they are teaching. ”We learn from a very
Teacher, La Ceiba
early age not to admit mistakes. But we as
teachers make mistakes too, but now the students correct us,” explains one teacher from La Ceiba.
Among the students, the most popular transparency related material was the board game (41%). The board
game was also mentioned by almost one fifth (18%) of the government liaison officers, school directors,
teachers, and parents as the activity having created the greatest impact. 14% highlighted the interaction
between the students and the teachers, 23% the trainings on transparency, and 24% considered the social
audits to be the activity having had the greatest influence in the project.
5.5.4.2 The social audits
Many students, parents, and teachers express that the social audits were a new but very successful activity.
To be able to sit down with the local authorities and
“The municipality was open from the beginning.
being able to ask them questions and have a
Everything was fine but the central government
conversation was a great experience. One teacher
does not support the municipality.”
described how “the municipality was open from the
Teacher
beginning. Everything was fine but the central
government does not support the municipality.” The central government not supporting the district level was
mentioned as a common finding throughout the social audits. Only in one of the nine municipalities
irregularities were found. The professionalism in the
“Before, we rendered accounts just to render
social audits in the schools vary but overall, they
accounts. Now we share with children and
indicate that most school administrations have been
parents. Many parents got involved.”
open to share information and answer questions. Some
School director Nora Galino, Yoro also mention that the social audits have been an eyeopening experience. School director Nora Galino from Yoro explains: “Before, we rendered accounts just to
render accounts. Now we share with children and parents. Many parents got involved.” Both students,
parents, teachers, and school directors carrying out the audits highlight the close cooperation between the
different actors and that they were professionally carried out. The students have shared with the local
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authorities the results of the mapping they did of their schools’ material and equipment to see whether they
include what they were supposed to as promised by law, but none have received a response.
5.5.4.3 The video competition
Another highlighted activity was the video competition. The students chose a subject of interest related to
combating corruption and explained the issue in a video. The competition was first at department level and
the winners moved on into the nationwide competition. The competitions were shared live on Facebook and
thereby had a wide reach.
5.5.4.4 The murals
The designing of murals stood out as an example of very different degrees of involvement of the students. In
some schools the children were much involved in the design and elaboration of the murals but in other
schools the murals were mainly designed and put together by the teachers. Especially the parents express
that before they would see murals at the school but without reflecting on the purpose of it including how
they themselves could use it to keep the school accountable.

5.6 Safe Return to School
This section shares the most important findings from the interviews and questionnaires in relation to the
reopening of schools for in person teaching. Parts of it is also relevant for the evaluation of the project.

5.6.1 Challenged Teachers and Lower Quality of Teaching
Practically, the work of the teachers changed a lot when the lock-down hit as they had to learn how to teach
online, how to give homework to be made online and how to connect with the students online. Some
teachers decided to drive around to check-up properly on the students as well as to give or collect homework
as it was difficult to do online. Teachers, parents, and students share a lot of the same experiences:
 The students received fewer hours of classes online than they would normally receive in-class.
 The quality of online classes was lower compared to in-class teaching.
 It would often happen that only half or two thirds of the students would connect to the online classes.
 The students explained how they might not be able to see the board or hear the teachers well.
 The online classes often did not entail actual teaching but consisted of entering a WhatsApp group
and receiving or handing in homework.
Mentally it has also been a challenge to keep up the professional standard for the teachers as they, as
everyone else, have struggled with the need of extra care for family members, the loss of passed away family
members, being sick themselves, increased domestic violence, etc.
Most teachers are considered to do their very best which results in a good job. However, several of the
students who have recently gone back to receive classes in the school
“A lot of teachers changed
compound, especially students from grade 9-11, indicate that some of
their mentality in 2020-21.”
their teachers struggle to fulfill their role as professional and empathic
Boy, 17, grade 11 teachers. Several students share examples of how their teachers are
acting and communicating, indicating that they struggle and feel
“They (the teachers) are stressed out.”
powerless, which they did not express before the pandemic. “A
Girl, 16, grade 11
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lot of teachers changed their mentality in 2020-21,” says a 17-year-old boy from grade 11. “They (the
teachers) are stressed out,” expresses a 16-year-old girl.
The students long for having a little time with their teachers once in a while without being taught or having
to copy from the board, just to talk and build
“We need to talk to someone who understands us.”
relationships, to “accompany each other in the
underlying pain and powerlessness” as one 15Girl, 16, grade 11
year-old girl put it. They used to be closer to their
“But they (the teachers) scold us, so why talk?”
teachers but now they get scolded or feel judged
if they try to bring up issues they would like to see
Girl, 15, grade 10
improved. The issue of challenged teachers seems
“We are more confident with our friends because
greatest in the north, where they have not only
they don't judge us.”
suffered from the pandemic but also from the Eta
Boy, 17, grade 11
and Iota hurricanes.

5.6.2 Students are both happy and worried to go back to school
The students interviewed who were already physically back in school during this evaluation were happy to
be back in school. They enjoyed being with their friends and having a daily life that felt more normal again.
The students who filled out the questionnaire (of which most were not yet back in school physically) were
asked how they feel about going back to school. They could mark all the options they found to be true to
their feelings. 86% of the students indicated that they feel good and peaceful. At the same time almost a
fourth (24%) say that they feel good but also worried, and almost a third (32%) indicated that they worry
about not learning what I am supposed to after having missed in person classes for so long.
Some of the older students interviewed expressed that they experience high expectations to not only do
their best but to get top grades and win contests like those in the transparency project. They were afraid to
come in second or third place. “Only the first place is celebrated, nothing else matters,” said a 15-year-old
girl. Others mentioned that they were afraid to “come home with a score of 98” and that they experienced
this pressure to be greater after the pandemic.

5.6.3 Greater Educational Inequality Among the Students After the Pandemic
This pressure is backed up by other students who express that their tests show that they are no longer at the
level they used to be. Teachers and school directors confirm this by saying that many students have lost 1½2 years teaching meaning that a student in grade 4 is at the level of grade 2. This raises the question of what
is worse; the disease itself or the side effects of preventing it?
Some parents admit that they do the homework for their children to make sure they pass. Other parents
have tried to support and motivate their children as much as possible, but they have felt unprepared and not
able to assist. This can be related to their own low educational level or not having the time, patience, or
energy to engage in their children’s homework. In other families the children struggle with parents who
simply do not consider the school as being very important and hence, do not provide the educational support
needed for their children.
Some schools have approximately the same number of active students as before the pandemic, especially
the ones with extra resources or with students living near the school. However, most schools could tell stories
of children having dropped out completely, either by not showing up or parents not enrolling them. There
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are also stories of former students now being fully engaged in working and providing for the family and
therefore not attending school. Teachers did express some optimism of getting the kids back to school once
everything would be back to normal.

5.6.4 Parents Relieved that Schools Open Again
As mentioned regarding the challenged teachers, the parents have been challenged as well. Some say that
they have been looking forward to the schools opening again to get their children out of the home. They have
been worried about the mental well-being of their children and know it will be good for them to get out on
a daily or at least regular basis, participate in social activities, do sports, be with friends, etc. In addition, while
they are at school, the parents can get some privacy or work without having the children around. Being many
family members at home, often in a very small home, often cause frustration and conflicts. Many parents
also look forward to having their cell phone to themselves again, as their kids no longer will need them to
receive classes and do homework on. This was especially a challenge when a household had fewer cell phones
than children receiving classes and if the parents also needed the phone for work or did not work at home.
Sending the children back to school would also free the parents from feeling guilty for not having money for
internet for their children to receive classes. However, some parents are challenged as the schedule of the
students have changed as many schools now operate with some grades receiving classes in the morning and
others in the afternoon which complicate the working schedule of some parents having to bring their children
to school and back home after school.

5.7 Financial Considerations
This section presents the financial considerations of the project.

5.7.1 Budget Allocation and Spending
Overall, the budget has been well spent and all adjustments are well justified. As mentioned earlier on, ideally
the project would have been more geographically concentrated on fewer participants which normally would
have allowed for more money to be spent on each involved school. However, since much of the project had
to be implemented online, the finances were not stretched due to the wide geographically spread.
Salaries are considered to be low in comparison with other similar projects.

5.7.2 Budget Margin and Exchange Rate Gain
The budget margin and the exchange rate gain are considered well spent. The budget margin was spent on
extra costs as the number of involved schools and trained teachers increased greatly, on printing on more
manuals, printing of more board games, a laptop for the transparency unit of SoE, monitoring, and the final
evaluation.
The project had an exchange rate gain of 100.658DKK which was spent on school supplies for students and
schools, two national competitions for students and the certification of 106 transparency schools.
Funding for two Danish volunteers doing their internship in Honduras (23.785DKK) is the only funding not
spent.
The project was extended for one month until January 31, 2022.
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6. Evaluation According to OECD-DAC Evaluation Criteria
6.1 Relevance
The Secretariat of Education, the government liaison officers, the teachers, the parents as well as the
students confirm that this project is very relevant. The issue of corruption is seen in the news on a daily basis,
and many of the participants live in the consequences of Honduras’ high level of the same. The project creates
safe spaces where such issues can be expressed, explained, and discussed. Many participants mention that
they did not understand much about corruption before the project though they would hear about it all the
time. School directors, teachers, and parents agree that even though the project is based on the schools, the
results and lessons learned go beyond the educational system and positively affect the family and community
environment.

6.2 Effectiveness
The project has been well implemented. Most of the indicators have been reached, and many have been
surpassed by several hundred percent, especially because many activities took place online, so more teachers
were able to participate as they often have access to both internet and a device. On the contrary, the fact
that many activities took place online have also led to some indicators not being fully met. This is especially
valid regarding the number of students and parents participating as many do not have a cell phone or maybe
a family of five only has one device. Access to internet is another hindrance.
The pandemic has definitely challenged the project implementation, but the concept and strategy of the
project has been well developed and halfway through the project adjusted as well as possible taken all the
unpredictability into account as much as possible.
A lot of transparency material has been developed and is very popular among the participants. Looking back,
the project probably could have had an even greater impact if more of the material were created as online
material, since it turned out that most schools were closed physically for two years. But looking forward, now
that all schools have opened again, the material will be used more because it is printed and handed over to
the schools.

6.3 Efficiency
As mentioned above, the project has been surrounded by unpredictability, uncertainty, and abnormal
circumstances which inevitably has affected the implementation and resources spent. Many considerations
have been discussed to ensure the best use of resources, including the financial resources.
As has been mentioned, normally a geographical spread as wide as in this project is not considered efficient.
In this case, however, the activities implemented were mainly online, which means that the geographical
spread does not matter, and at the same time the inclusion of all 18 departments was a requirement from
the SoE. Taking everything into account, the project has delivered results in a cost-effective way.

6.4 Impact
The greatest impact of the project is that the SoE is very satisfied with the transparency material and the
outcome of it, and they are in the process of adopting it to their curriculum. This means that students for
years to come will learn about how to combat corruption through the investments made in this project. The
project puts some of the core issues of the country on the agenda and creates a safe space to discuss these.
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Parents and even teachers express how their understanding of corruption and transparency has increased.
This will further impact their children and students and help their understanding of the same.
Many express that the relationship between the teachers, parents, and the students have grown closer due
to the collaboration in this project. A close collaboration between these actors is expected to enhance the
experience of learning for the students, as issues normally are easier to solve in a trust-filled setting.
Furthermore, many students explained how proud they felt when they sat down with the mayor during the
social audit, asked questions, and were taken seriously. They felt that they could actually make a difference.

6.5 Sustainability
As mentioned above, the SoE is in the process of adopting the transparency material to their curriculum. This
is the ultimate example of sustainability of the project. The solid cooperation between SoE and RVH continues
and goes beyond this present project. Due to this close cooperation, the entire project has been implemented
through the already established educational system which means that a lot of the focus areas presented in
this project will continue.
The project builds heavily on capacity building and empowering government liaison officers, school directors,
teachers, parents, and students. A lot of material has been developed as part of this project, and the relevant
stakeholders have been trained in how to use them. The most popular activity among the students, the board
game, has been printed in good quality and can be used by many students the next years.
The project has left no one dependent on funding from RVH.
Another CISU-funded project “Safe Return to School – Protective and Democratic Schools in Honduras” builds
on the lessons learnt from this project and is currently being implemented.

6.6 Coherence
As mentioned earlier, the project fits very well into the educational system of Honduras. There is also great
synergy between this project and the rest of the project portfolio of RVH. RVH focuses on protection of
children and youth, and ensuring they understand how corruption works is one way to help them protect
themselves in the long run. Also, the project has had a particular focus on trust which affects not only people
in the educational system but also in the families, at future workplaces, etc. The work of RVH is family based,
so the fact that the parents are much involved in this project fits very well into the priorities of RVH.

7. Conclusions
7.1 Conclusions of the Project Evaluation
7.1.1 Implementation, Coordination, and Cooperation




The project has been implemented under very difficult circumstances as this 2-years project started
just two months before the lock-down hit due to the Covid-19 pandemic. Halfway through the project
every indicator and activity were reviewed, and adjustments were made to ensure all targets would
be met. At the end, not all indicators have been met 100%, but taking these uncertain, unpredictable,
and abnormal circumstances into account, the implementation of this project is impressive, and it
has been completed satisfactorily.
The cooperation with the Secretariat of Education (SoE) and with GIZ (in the first half of the project
period) has been very good. As it was decided for GIZ to withdraw from the partnership, which meant
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that only a very few activities were implemented in the western part of the country. This led to more
work for RVH who raised the target number of beneficiaries in the rest of the country to meet the
original indicators.
RVH has done a good job coordinating everything. The number of stakeholders involved at regional,
departmental, municipal and community level and the coordination of the same requires an excellent
overview, persistency, and great leadership from the project coordinator and the RVH team. The
quality of the data compiled from more than 100 schools all over the country is overall good and the
amount of data compiled through reports, photos, and videos is remarkable.
On the other hand, several stakeholders express that especially the last part of the project was
implemented in a hurry and that they in a future project would appreciate having more time to plan
and carry out the activities. It can be argued that the impact of the project would have been greater
if the focus had been more qualitative and less quantitative.

7.1.2 Great Variation of the Intensity of the Project








There are several examples of great variation of the intensity of the project. The project was originally
planned for only five regions but ended up being spread to all 18 departments as this was a
requirement from SoE.
The pandemic related restrictions were interpreted and respected differently from school to school.
Some schools have been partly open to in person classes most of 2021, and others have not had any
students in the school compound for two years.
Yoro constitutes the department having most teachers and parents taught pr. student. On average,
one teacher has been trained in the transparency material for every five students, and one parent
has been trained for every 3,5 students. At the other end of the scale is the department of Intibucá
where only one teacher, 17 parents and 170 students have been trained. These numbers all
represent certified transparency schools.
The number of hours spent on teaching the transparency material and carrying out transparency
related activities vary greatly from school to school. Some certified transparency schools have spent
a couple of hours every week for months (maybe years, if they formed part of the project leading up
to this present one) with a great number of participating students, and others joined shortly before
the project ended and had only a few students participating in the transparency related classes and
activities.

7.1.3 Beyond the School System




The SoE considers the transparency material as an important part of the educational material, and
the project is very popular among almost all participants from the governmental liaison officers,
school directors, teachers, parents, and students. Many agree that what they learn and teach go
beyond the school system; the reflections, the understanding, and the values implemented is
relevant in many non-educational situations.
The teaching manuals for the students and the social audits are the most popular parts of the project.
The social audits have been a new experience for almost all participating teachers, parents, and
students who appreciated to learn about this topic, being able to sit down with the decision makers
and being taken seriously when asking questions. Findings show that only in one of the nine
municipalities irregularities were found, and that the central government generally do not support
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the district level. The professionalism in the social audits in the schools vary but overall, they indicate
that the school administration has been open to share information and answer questions. The
students have shared with the local authorities the results of the mapping they did of their schools’
material and equipment to see whether they include what they were supposed to as promised by
law, but none have received a response. Among the students, the board game is the most popular
activity.

7.1.4 Financial Considerations


The budget has been well spent and all adjustments to the original budget have been justified
including the budget margin and the exchange rate gain. Salaries are considered to be low in
comparison with other similar projects.

7.2 Conclusions regarding a Safe Return to School








Many teachers have been greatly challenged professionally during the pandemic. Students received
fewer classes, the quality of these was lower than usual, and less students participated in these
classes. Though most teachers are considered to do a good job, especially the older students
(especially in the areas hit by the two hurricanes) mentioned that their teachers are stressed out
which is taken out on the students.
The students enjoy being with their friends and having a daily life that feel more normal again. Almost
a third worry about not learning what I am supposed to after having missed in person classes for so
long. Especially the older students experience a greater pressure to do good in school now compared
to before the pandemic.
The educational inequality among the students have increased during the pandemic. Many students
have lost 1½-2 years of teaching which means that they are falling behind compared to their peers.
Parents react in different ways from motivating them as much as possible, to doing the homework
of their children to ensure they pass, to not providing any support at all. Several students have
dropped out.
The parents in the project are relieved that schools open again. They have struggled like most
Hondurans during the pandemic. They are glad to get back their devices which their children have
used to receive classes, and they look forward to no longer feeling bad for not having enough money
for internet. Most of all, they are happy that their children get to have a healthier daily routine with
social interaction and in person teaching.

8. Recommendations
The following recommendations are based on the main findings of the evaluation.

8.1 Future Projects
1) Include lessons learned from this and previous projects on the same topic of transparency.
2) Lobby for The Transparency Unit of the Ministry of Education to adopt the Transparency Schools
Methodology to their curriculum and manual of processes and procedures.
3) Motivate local institutions to monitor the abovementioned process.
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4) Ensure a greater geographical concentration of implementation and thereby a greater qualitative
focus. This includes for RVH to (continue) lobbying for SoE to accept (more) activities to be
promoted in just some of the departments.
5) Repetition is important for the students, parents, and even teachers to learn. Focus on going
thoroughly through the material instead of covering as much as possible.
6) Categorize the certified Transparency Schools, e.g., in bronze/silver/gold or three different smileys
(smiling/laughing/stars in the eyes). Examples could include:
a. Minimum of trained teacher-student ratio (e.g., 10:1 (bronze), 8:1 (silver), 5:1 (gold)).
b. Minimum of trained parent-student ratio (e.g., 8:1 (bronze), 5:1 (silver), 3:1 (gold)).
c. Minimum of weekly hours spent on the transparency material for a minimum number of
weeks.
7) The plagues given as a sign of the certification of the transparency schools should state the year
that they are given, for how long they are valid, and when the next review of the school is planned
to take place. Ideally this process should happen every year.
8) Viva Denmark should ensure that RVH report on indicators and not only activities and results in the
quarterly reports.

8.2 Safe Return to School
9) Carry out campaigns to promote children going back to school.
10) Create initiatives where the teachers can 1) process some of their difficulties and 2) become
motivated to support the students in the best way for them to feel comfortable and learn as much
as possible.
11) Create initiatives where the students can share their educational worries to the relevant decision
makers and for them to respond.
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Annexes
Annex 1 – Overview of schools visited, and people interviewed

Department

Name of schools visited

Atlántida

Instituto Oficial La Ceiba – ILACE
C.E.B. Gustavo A. Casteñada

Olancho

Instituto Polivalente San Geronimo de Guacoca
C.E.B. Coronel Hernan Acosta

Choluteca

Escuela República del Brasil – El Corpus
Escuela Rural Mixta – Fransisco Morzan

Cortés

Escuela Mary Flake de Choloma
Escuela Lempira, Villa Nueva
Escuela Ronaldo Roll
Escuela Roberto Suazo Córdoba

Francisco
Morazán

Persons interviewed / who filled
in questionnaire in person
Government liaison officer,
school directors, teachers,
parents, students
Government liaison officer,
school directors, teachers,
parents, students
School directors, teachers,
parents, students
(Government liaison officer and
facilitator: Only online
communication)
Facilitator, school directors,
teachers, parents, students
School directors, teachers,
parents, students
(Facilitator: Only online
communication)

On average 3 teachers, 7 parents, and 5 students were interviewed at each school giving a total of 30
teachers, 70 parents and 50 students interviewed.
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Annex 2 – Interview guide for government liaison officers, school directors, teachers,
parents, and students

Guías de entrevistas
Planificación – coordinación – comunicación – relevancia – eficacia – eficiencia – impacto – sostenibilidad

Enlaces
Proeycto de transparencia
¿Qué le ha gustado más del proyecto de Transparencia?
¿Cuales han sido los retos más grandes con respecto al proyecto de Transparencia?
¿Qué le hubiera gustado ver diferente si pudiéramos retroceder el tiempo y hacerlo de nuevo?
Regreso a clases
¿Qué desafíos prevé usted para el regreso a clases?
¿Qué se podría hacer para asegurar el mejor regreso a clases para los estudiantes?
¿Cómo se imagina apoyar el proceso de regreso seguro a clases? (está dispuesto a contribuir con
conocimiento en mejorar las debilidades?)

Directores
Proeycto de transparencia
¿Qué le ha gustado más del proyecto de Transparencia?
¿Ha impactado el proyecto en la sociedad alrededor de las escuelas? Si es así, ¿en qué sentido?
¿Cuales han sido los retos más grandes con respecto al proyecto de Transparencia?
¿Qué le hubiera gustado ver diferente si pudiéramos retroceder el tiempo y hacerlo de nuevo?
Regreso a clases
¿Qué desafíos prevé usted para el regreso a clases?
¿Qué se podría hacer para asegurar el mejor regreso a clases para los estudiantes?

Docentes
Proeycto de transparencia
¿Qué ha sido lo mejor de las actividades de transparencia?
¿Como docente, qué actividades le ha gustado más? ¿Por qué?
¿Qué le hubiera gustado ver diferente si pudiéramos retroceder el tiempo y hacerlo de nuevo?
Regreso a clases
¿Qué desafíos prevé usted para el regreso a clases?
¿Qué se podría hacer para asegurar el mejor regreso a clases para los estudiantes?
Sostenibilidad

Padres de familia
Proeycto de transparencia
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¿Qué ha sido lo mejor de las actividades de transparencia?
¿Las actividades de transparencia ha afectado su hijos / su famiilia / su comunidad? Si es así, ¿en qué
sentido?
¿Qué le hubiera gustado ver diferente si pudiéramos retroceder el tiempo y hacerlo de nuevo?
Regreso a clases
¿Qué desafíos prevé usted para el regreso a clases de sus hijos?
¿Qué se podría hacer para asegurar el mejor regreso a clases para los estudiantes?

Estudiantes
Proeycto de transparencia
¿Qué actividad te gusto más de las actividades de Transparencia?
Además de ti ¿quienes han aprendido sobre la transparencia en tu hogar? ¿En qué manera?
¿Qué tienen en común Transparentín y tú?
¿Qué crees, que Honduras está en el proceso de ser más transparente o más corrupto?
Regreso a clases
¿Cómo se siente al regresar a clases?
¿Crees que algunos niños podrían sentirse incómodos volviendo a clases? Si es así, ¿por qué?
¿Qué es lo que más esperas para el retorno a clases?
Si son vacunados para el Covid-19
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Annex 3 – Questionnaire for government liaison officers, school directors, teachers,
parents, and facilitators

Evaluación del proyecto de Transparencia
Para enlaces, directores, docentes y padres de familia
*Obligatorio
1) Yo soy...*
- enlace
- director
- docente
- padre de familia
2) Por favor, priorice las dos o tres actividades que han tenido el mayor impacto según su opinión:*
Tu respuesta
3) ¿Cómo evaluaría el material y la metodología de Transparencia?*
- 1 Muy limitado
-2
-3
-4
- 5 Excelente
4) ¿El proyecto valía la pena?*
- 1 No, para nada
-2
-3
-4
- 5 Sí, no hay duda
5) ¿Cómo evaluaría el impacto que ha tenido el proyecto de Transparencia en las comunidades
alrededor de las Escuelas de Transparencia?*
- 1 Muy limitado
-2
-3
-4
- 5 Muy grande
6) Si usted indicó que el proyecto sí ha tenido un gran impacto en la comunidad alrededor de las
Escuelas de Transparencia, por favor explique en qué sentido:
Tu respuesta
7) ¿Cómo evaluaría la coordinación del proyecto? (entre facilitadores, enlaces, directores, docentes,
padres y niños)*
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- 1 Muy deficiente
-2
-3
-4
- 5 Excelente
8) Sí usted indicó que la coordinación del proyecto no era muy buena, por favor explique cómo se
podría mejorar:
Tu respuesta
9) ¿Cómo evaluaría el papel de RVH en este proyecto?*
- 1 Muy deficiente
-2
-3
-4
- 5 Muy profesional
10) Si usted indicó que el papel de RVH no fue muy profesional, por favor explique cómo se podría
mejorar:
Tu respuesta
11) ¿Recomendaría usted un nuevo proyecto de Transparencia?*
- Sí, definitivamente
- No sé
- No
12) ¿Qué sugerencias tiene para un posible nuevo proyecto de Transparencia? (metodología,
coordinación, comunicación, ...)*
Tu respuesta

29

Annex 4 – Questionnaire for students

Preguntas para los niños sobre la transparencia
Para los NNA estudiantes
*Obligatorio
1) ¿En qué departamento vives?*
Tu respuesta
2) ¿En qué ciclo estás?*
- El primer ciclo
- El segundo ciclo
- El tercer ciclo
- Bachillerato
3) ¿Eres niña o niño?*
- Niña
- Niño
4) ¿Qué tienen en común Transparentín y tú? (marque todos los correctos)*
- Somos buenos ejemplos para los demás
- Combatimos la corrupción donde podemos
- Somos transparentes
- Ayudamos a otros para que entienden que la corrupción es mala
5) Por favor, menciona la actividad de transparencia que te gusto más:*
Tu respuesta
6) Si formaste parte de una auditoría social, ¿qué es lo que más te gustó de esta actividad? SI NO
FUISTE PARTE DE UNA AUDITORIA SOCIAL, SIGUE CON LA PREGUNTA 7.
Tu respuesta
7) Si conoces el juego de mesa de transparencia, ¿qué es lo que más te llama la atención de este juego?
SI TODAVÍA NO CONOCES EL JUEGO DE MESA DE TRANSPARENCIA, SIGUE CON LA PREGUNTA 8.
Tu respuesta
8) Además de ti ¿quienes han aprendido sobre la transparencia en tu hogar? (marque todos los
correctos)*
- Mi mamá o mi papá ha sido capacitado
- Mi mamá o mi papá NO han sido capacitados pero yo he compartido con ellos
- Mi hermana/o, abuela/o u otros que viven conmigo, porque yo he compartido con ellos
9) ¿Hablan sobre la importancia sobre la transparencia en tu hogar?*
30

- Sí, mucho
- A veces
- Solo yo hablo sobre la transparencia
- Casi no
- No
10) ¿Te gustaría recibir más clases sobre la transparencia?*
- No!
- No sé
- Quizás unas pocas más
- Sí, muchas más!
11) ¿Crees que Honduras está en el proceso de ser más transparente y menos corrupto?*
- No
- Tal vez
- Sí
12) ¿Cómo te sientes al regresar a clases? (marca todos los correctos según cómo te sientes tú)*
- Me siento bien y tranquilo
- Me siento bien pero también preocupado
- Me siento preocupado por el cambio de rutina. No salgo mucho de la casa
- Me siento preocupado por el compañerismo de la clase
- Me siento preocupado por contagiarme
- Me preocupa no poder aprender lo que debo después de tanto tiempo sin ir a la escuela
- Me siento preocupado por otra razón
13) ¿Has sido vacunado contra el covid-19?*
- Sí
- No
- No sé
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